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Abstract – Undeniably, teachers are the source of 

true and holistic education in school. Their competence 

in instruction is one of the major factors that impact the 

learning process of the students. This study aimed to 

determine the instructional competence of the College of 

Teacher Education (CTE) faculty of Bohol Island State 

University-Candijay in the School Year 2014-2015. 

Specifically, it concentrates on the following problems: 

teachers highest educational attainment and length in 

service; teachers instructional competence in four 

dimensions, correlation between teachers’ profile and 

instructional competence; difference between the 

perception of the teachers and students on teachers’ 

instructional competence; and degree of variance in the 

instructional competence among teachers based on the 

four dimensions. Based on the findings, teachers rated 

their instructional competence as “Outstanding” while 

students rated teachers’ instructional competence as 

“Very Satisfactory. However, in the overall, result still 

reveals that the instructional competence of the teachers 

is “Outstanding.” Furthermore, the educational 

attainment and length in service of the teachers found to 

have no correlation with their instructional competence.  
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INTRODUCTION 

Teachers are known to be the source of true and 

holistic education. They are the prime carrier of 

knowledge and skills in school and so their instructional 

competence is very crucial to students’ development of 

learning. Likewise, teachers also hold a vital role in the 

operation of the school system in which they should 

possess strong professional foundation which is seen in 

their ability to communicate effectively, apply best 

practices for instructional design, update and improve 

knowledge, skills, attitudes pertaining instructional 

design, and apply fundamental research skills to 

instructional design projects. Thus, teachers’ knowledge 

and skills in the teaching profession are preconditions for 

instructional purposes to provide quality education 

[1].On the other hand, quality of education is acclaimed 

as an important and critical aspect in education. Thus, 

Teacher Education Institutions (TEI) faculty is 

responsible in preparing education students to apply and 

deliver best-practices in teaching and create an 

atmosphere where learning takes place in each student.  

In particular, teachers’ competence in instruction is 

always reflected on the amount of knowledge and skills 

the students have learned in class. The total development 

of the students in the school relies heavily on the 

reflective component of the instructions of the teachers.  

In this manner, college teachers must clearly specified 

learning outcomes against which students can 

objectively measure its development. Accodring to Del 

Mundo and Refozar [2] teachers are expected to develop 

their competencies in delivering up-to date knowledge to 

sustain their duties and functions as knowledge providers 

in a constantly changing and increasingly competitive 

work environment. The local and international labor 

markets have increased their employment requirements 

that demand updating of curriculum content and use of 

instructional modalities vis-à-vis labor requirements. 

Hence, higher education institutions are called upon to 

shift their gears and generate more powerful instructional 

methodologies to match with the labor demands of the 

time. Indeed, there is the urgent need for the teachers to 

keep abreast with the future demands for relevance and 

functionality. 
Muijs and Reynolds [3] claim that how teacher 

teaches becomes a vital key in promoting effective 

teaching and learning to the students. The researchers 

took interest in the study of how the teachers’ 

instructional competence based on the four domains: 

Commitment, Knowledge of Subject, Teaching for 

Independent Learning, and Management of Learning 

affect the learning of the students whom they are 

teaching. These four domains in instructional 

competence of teachers comprise specific pedagogical 
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practices that reflect how teachers should facilitate and 

handle the class in order to achieve competence in 

instruction and to deliver of quality education which is 

the main objective of the educational system. Therefore, 

the teachers themselves are given the obligation to mold 

students into learned, competent, responsible and moral 

citizens of the country which is aligned with the aim of 

every educational institution which is to produce 

competent and excellent graduates. Anobi [4] recognizes 

that as true educators, teachers are always learning; and 

teachers need to continue to define the meaning of highly 

qualified, instead of doing as little as possible within the 

meaning of the law. As educators, teachers need to move 

from mere competence to excellence in practice. 

Today, there have been major changes in our 

educational system particularly in the basic education. 

The K to 12 basic education program demands teachers 

from TEI’s to cope with the new trend and teachers are 

required to enrich their knowledge in all aspects of the 

new program to teach the lesson designed in the 

curriculum for pre-service teachers.  Since education 

students must be given enough and accurate knowledge 

for them to be equipped holistically as soon as they 

practice teaching profession in the basic education.  

Therefore, evaluating and assessing teachers’ 

instructional competence prompt to the birth of the study. 

This study aimed to evaluate the instructional 

competence of the College of Teacher Education (CTE) 

in Bohol Island State University- Candijay to provide 

data that cater to the enrichment of teacher education 

programs which could strengthen the instructional 

competence of the teachers. 

 

OBJECTIVES OF THE STUDY 

The purpose of the study was to determine the 

instructional competence of the College of Teacher 

Education (CTE) faculty in Bohol Island State 

University in the School Year 2014-2015.  

Specifically it aims to determine the profile of 

teachers in terms of Highest Educational Attainment; and 

length in service; determine the instructional competence 

among teachers as perceived by the teachers and the 

students based on the following dimensions: 

Commitment, Knowledge of Subject, Teaching for 

Independent Learning and Management of learning; test 

the significant degree of correlation between the 

following: highest Educational Attainment and the level 

Instructional Competence among teachers; and length in 

service and the level Instructional Competence among 

teachers; test the significant degree of difference between 

the perception of the teachers and students on teachers’ 

instructional competence; test the significant degree of 

variance in the instructional competence among teachers 

based on the four dimensions.  

 

METHODS 

This study utilized a descriptive-documentary 

research design to investigate the instructional 

competence of the CTE faculty as to the four domains: 

Commitment, Knowledge of the Subject, Teaching for 

Independent Learning, and Management of Learning and 

teachers’ profile in terms of Highest Educational 

Attainment and Length in Service. The study is 

conducted in BISU-Candijay where the faculty are 

employed under the College of Teacher Education. The 

respondents were the sixteen (16) faculty members and 

eighty (80) students from the College of Teacher 

Education in Bohol Island State University- Candijay 

Campus in the School Year 2014-2015. This study only 

limits to the faculty members who have permanent status. 

Furthermore, it also made used of Performance 

Evaluation System (PES) evaluation tool, an official 

instrument used by the institution to evaluate teachers’ 

effectiveness in instruction to measure teachers’ 

competence in instruction. This tool comprises four 

domains: Commitment, Knowledge of the Subject, 

Teaching for Independent Learning, and Management of 

Learning in which each domain has its distinct five items 

which indicate specific pedagogical practices that  the 

teachers’ perform in the class to achieve full competence 

in instruction. Moreover, the questionnaires were 

distributed to the respondents with the permission of the 

College dean. Then with the given ample time both 

students and teachers who were the respondents of the 

study answered the questionnaire. After, data were 

collated, tallied, analysed, and interpreted which lead to 

arrive with specific findings of the study. 

 

Parameters 

Instructional Competence Level  Rating  

Outstanding  O 4.21 - 5.00 

Very Satisfactory  VS 3.41 - 4.20 

Satisfactory  S 2.61 - 3.40 

Fair  F 1.81 - 2.60 

Poor  P 1.00 - 1.80 

 

RESULTS AND DISCUSSION 

Table I shows the profile of the respondents as to 

highest educational attainment and the length in service. 

Teachers with Master’s Degree top in the list of 

educational qualification with a frequency of six (6) or 

37.50%. It is followed by teachers who are doctorate 

degree holder with a frequency of five (5) or 31.25% and 

teachers who earned doctorate units with a frequency of 

four (4) or 25%. Among them, only 1 (6.25%) has the 
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least educational attainment earning only Master’s Units. 

None is noted to be a bachelor degree holder only. This 

data implies that majority of the faculty members of 

BISU-Candijay College of Teacher Education are 

eligible to teach college. Some of them surpass the 

minimum requirement set by CHED to HEIs since most 

of them are continuing their professional development 

through enrolling graduate programs. 

 

Table 1. Profile of Teacher-Respondents 
Highest Educational 

Attainment f % R 

Bachelor Degree 0 0.00 5 

With Master Units 1 6.25 4 

Master's Degree 6 37.50 1 

With Doctorate Units 4 25.00 3 

Doctorate Degree 5 31.25 2 

Length of Service    

5-9 5 31.25 2 

10-14 7 43.75 1 

15-19 0 0.00 5.5 

20-24 0 0.00 5.5 

25-29 3 18.75 3 

30-34 1 6.25 4 

Mean = 14.63 years    

 

In terms of length in service seven (7) out of 16 or 

43.75% teachers have earned 10 to 14 years of teaching 

experience in the university. It is followed by five (5) 

teachers with 31.25% who earned 5-9 years of teaching, 

three (3) teachers with 25-29 years and one (1) teacher 

(6.25%) who already accumulated 30-34 years of 

teaching which is by far the longest experience. This 

implies that these teachers have already gained enough 

time to harness their teaching potential. 

 

Table 2. Level of Instructional Competence of 

Teachers in Four Dimensions 

Domains 
Teachers Students Average 

WM DV R WM DV R WM DV R 

A. Commitment 4.45 O 3 4.19 VS 2 4.33 O 3 

B. Knowledge 
of Subject 

Matter 

4.55 O 1 4.18 VS 3 4.36 O 2 

C. Teaching for 
Independent 

Learning  

4.50 O 2 4.25 O 1 4.38 O 1 

D. Management 

of Learning  
4.39 O 4 4.05 VS 4 4.22 O 4 

Overall 

Composite Mean 
4.47 O   4.16 VS   4.32 O   

 
Instructional competence of teachers is measured 

according to Commitment, Knowledge of Subject, 

Teaching for Independent Learning, and Management of 

Learning. The four dimensions of teachers’ instructional 

competence were measured based on this parameter. 

In the domain of commitment, the teachers rated 

themselves 4.45 (Outstanding) while the students rated 

them 4.19 (Very Satisfactory) which resulted in an 

average of 4.32. In terms of Knowledge of Subject 

Matter, the teachers rated themselves 4.55 (Outstanding) 

while the students rated them 4.18 (Very Satisfactory) 

which resulted in an average of 4.36 with a qualitative 

description of Outstanding. In teaching for Independent 

Learning, the teachers obtained a score of 4.50 

(Outstanding) from the teachers and 4.35 (Outstanding) 

from the students. Their scores when averaged resulted 

to 4.38 with a descriptive value of Outstanding. In terms 

of Learning Management, the teachers obtained a score 

of 4.47 (Outstanding) from their self-rating and 4.16 

(Very Satisfactory) from the students resulting in a score 

of 4.32 with a description of Outstanding. 

As illustrated, in terms of Instructional competence in 

the four core areas, the teachers obtained an average 

score of 4.47 (Outstanding) from themselves and 4.16 

(Very Satisfactory) from the aggregate responses of the 

students. Overall, the grand mean is 4.38 with a 

qualitative description of Outstanding. The result shows 

that the teachers perceived themselves as having 

outstanding or excellent instructional competence, 

however, there is a slight gap in the responses of the 

students who rated their competence as “Very 

Satisfactory”. Despite the variance, the result clearly 

shows that the teachers exhibited competence which 

enabled them to deliver their services to the students 

adequately. The result signifies that teacher-respondents’ 

rated themselves higher than that of the students because 

they are the ones who perform their jobs while the 

students gave them lower scores because they perceived 

that they are not getting the adequate knowledge from 

their teachers.  It also shows that there is a need for 

teachers to develop particularly in the following areas: 

Commitment, Knowledge of Subject, and Management 

of Learning to offset the variance of the responses of the 

two parties. In this connection, teacher effort to improve 

their pedagogical practices in the four domains will 

assure students quality education. As stated by Shukla [5] 

that it is only through quality education provided by 

academic institutions that young people obtained 

complete training which enabled them to become wise 

decision makers and ultimately become productive 

citizens who can contribute to the country’s growth and 

development. Quality education is only attainable 

through competent teachers who are capable of instilling 

values and translating students’ potentials for the greater 

good of everyone.
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Table 3. Correlation between Highest Education Attainment and Teachers’ Instructional Competence 

 

As illustrated in the table, the Chi-Square computed 

value of 1.0057is lesser than its tabular value of 5.991 at 

2 degrees of freedom at 0.05 level of significance thus 

the result is insignificant leading to the acceptance of the 

null hypothesis which means that there is no significant 

relationship between educational attainment and 

teachers’ instructional competence. This means that 

teachers’ length in service does not influence the 

instructional competence of the teachers. In addition, it 

also implies that the respondent’s educational attainment 

did not go in parallel with their instructional competence 

which is Outstanding. Likewise, one’s educational 

attainment is not a sure guarantee of outstanding 

instructional competence. However, based on the 

previous table it is worthy to note that no teachers are 

only bachelor degree holder meaning to say that most of 

the teachers continue to pursue their educational 

development through enrolling graduate programs which 

is a good indicator of their being comptent. 

The study of  Dr. Jarrar Ahmad, Mohd. Ahmad 

Khan [6] validated the result of the study which found 

that educational qualification does not affect the teaching 

competency of the teachers. On the other hand, the result 

contradicted the study of Cadiz [7] who reported a 

correlation between educational attainment and teaching 

performance among faculty members in selected 

universities and colleges in CAR.  It also invalidated the 

assertion of Supardi [8] that instructional competence 

can be improved by one's training and educational 

qualifications. Moreover, researchers Mahmood, Ahmed 

and Iqbal [9] concluded that academic qualification and 

quality of training are some of the factors influencing 

teachers’ competency level. 

 

Table 4. Correlation between Teachers’ Length in and 

Their Instructional Competence 

Teacher

s 

Length in 

Service 

Instructional 

Competence XY 

X X2 Y Y2 

1 28 784 4.67 21.8323 130.8300 

2 11 121 4.52 20.4304 49.7200 

3 6 36 4.15 17.1810 24.8700 
4 14 196 3.82 14.6020 53.4975 

5 11 121 3.76 14.1658 41.4013 

6 9 81 4.32 18.6624 38.8800 
7 6 36 4.62 21.3098 27.6975 

8 14 196 4.60 21.1140 64.3300 

9 5 25 4.61 21.2291 23.0375 
10 9 81 3.86 14.8803 34.7175 

11 14 196 3.69 13.5977 51.6250 

12 25 625 4.17 17.3681 104.1875 
13 14 196 4.58 20.9306 64.0500 

14 31 961 4.32 18.6624 133.9200 

15 12 144 4.81 23.0880 57.6600 
16 25 625 4.66 21.6690 116.3750 

            

Sum 234.00 4424 69.13 300.72 1016.7988 

Mean 14.63   4.32     

r = 0.12782 

Critical Value of r at 14 df (0.05) = 0.3680 

Result: Insignificant 

HO : Accepted 

 

In table 4 results disclose that the Pearson 

computation results to an r value of 0.12782 which is 

lesser than the critical value of r (0.3680) at 14 degrees 

of freedom and 0.05 margin of error. The result simply 

means that it is “insignificant” which leads to the 

acceptance of the null hypothesis which is there is no 

relationship between the two paired variables. This 

finding indicates that the respondents’ length in service 

did not influence their instructional competence. 

Likewise, it also implies that having a lengthy experience 

is not a guarantee of higher instructional competence. 

The insignificant result contradicted the study of 

Fernandez [10] who reported a positive relationship 

Instructional 

Competence 

Highest Educational Attainment 

 Total Master's Level / MA Degree With Doctorate Units Doctorate Degree 

  4.3750   2.5000   3.1250    

Outstanding  4   2   4  10 

    0.0321   0.1000   0.2450  

  2.6250   1.5000   1.8750    

Very Satisfactory 
 3   2   1  6 

    0.0536   0.1667   0.4083  

  0.0000   0.0000   0.0000    

Satisfactory / Fair / 

Poor 
 0   0   0  0 

    0.0000   0.0000   0.0000  

Grand Total   7     4     5   16 

Chi sq.     0.0857     0.2667     0.6533 x2 = 1.0057 

  
Critical value @ 2 df (0.05) 

= 5.991 
      Result:  Insignificant Ho: Accepted 



Asia Pacific Journal of Education, Arts and Sciences, Vol. 5 No. 3, July 2018 
______________________________________________________________________________________________________________ 

70 
P-ISSN 2362-8022 | E-ISSN 2362-8030 | www.apjeas.apjmr.com 

between his respondents’ years of teaching experience in 

Alternative Learning Experience (ALS) and their 

teaching competence. Furthermore, it also contravened 

the study of Malik [11] whose study revealed that 

experiences as one of the factors influencing teachers’ 

instructional competence.  

 

Table 5. Difference between Teachers and Students 

Perceptions on Teachers’ Instructional Competence 

  Teachers Students 

Mean 4.47 4.16 

Variance 0.25499 0.17290 

Observations 16 16 

Pearson Correlation 0.28207  
Hypothesized Mean Difference 0  
Df 15  
t Stat 2.17633  
P(T<=t) one-tail 0.02296  
t Critical one-tail 1.75305  
P(T<=t) two-tail 0.04592  
t Critical two-tail 2.13145   

Result: Significant 

Ho: Rejected 

 

Table 5 depicts the significant difference in 

perceptions between teachers and students on teachers’ 

instructional competence. The computed value of 

2.17633 is higher than the t-critical value 1.75305 which 

shows the significant difference thus the null hypothesis 

was rejected. This result revealed that both respondents 

differ in their perception towards the instructional 

competence among teachers. As indicated, the mean 

rating of the teachers is higher than that of the students. 

This finding implies that there are aspects of instructional 

competence as perceived by the students that did not 

corroborate with the ratings of the teachers which need a 

closer attention by the School Administration. 

Accordingly, teachers have been found to be the single 

most important factor influencing student achievement 

[12] With this, It is really important that students rating 

in teachers’ evaluation should be given enough attention 

because it is only the students that can assess the 

potential of their teacher since they are the direct receiver 

of the service of the teacher might as well they are they 

have the first hand knowledge and experience with 

regards to their teachers’ instructional competence. 

Students’ progress in school can be reflected in teachers 

impact in their learning as it is said that teachers are the 

direct implementer of learning among students. 

Table 6 presents that the ANOVA computation 

results F value of 0.53151 which is lesser than the critical 

value of F (2.75808) at 0.05 level of significance with 3 

by 60 degree of freedom. Since the F value is lesser than 

its tabular value, the result is insignificant requiring the 

acceptance of the null hypothesis. It means that there is 

no significant degree of variance in the instructional 

competence of teachers in the four dimensions. All 

dimensions were rated Outstanding as rated by both 

teachers and students. 

It can be inferred from the findings that teachers are 

competent enough to deliver quality education especially 

to teacher education students who will soon to practice 

teaching profession after graduation. It is very important 

to consider the knowledge competence of the mentors 

who are in-service teachers when it comes to pedagogical 

practices because those are the things that the teacher 

education students will also apply when they teach in the 

future. A failure of the transfer of knowledge may result 

to incompetence of the graduates however, if teachers 

who are considered as mentors are equipped with 

effective teaching skills then there will be no room for 

incompetence among the graduates. 

Table 6. Analysis of Variance in the Instructional competence of Teachers Based on the Four Dimensions 
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The products of the teacher education institution 

will continue to uphold quality teaching so that their 

students in the future can achieve excellence in the world 

of academe. Anobi [4] states that as true educators, 

teachers should  always learn and continue to define the 

meaning of highly qualified, instead of doing as little as 

possible within the meaning of the law. As teachers, 

educators need to move from mere competence to 

excellence in practice. 
 

CONCLUSION AND RECOMMENDATION 

In the light of the findings, it has been proved that the 

instructional competence of the faculty of the College of 

Teacher Education in Bohol Island State University- 

Candijay is Outstanding meaning to say that teachers are 

upholding quality education in terms of instructional 

effectiveness in the class. However, it is worthy to note 

that students’ perception on the instructional competence 

of the teachers’ matters because they are the main 

recipient of the quality of education in the institution. So, 

since it was found out that students’ perception is quite 

lower than teachers’ perception towards their 

instructional competence thus, there should be closer 

evaluation and attention on the pedagogical practices of 

the teachers in the class from the administration to 

corroborate teachers perception with students perception 

towards their teachers instructional competence. In 

addition, the Faculty Development Program of the 

school must be kept active to ensure that teachers are 

given the right training and seminars they needed.  
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